The study is the first attempt to examine financial literacy, financial aptitude and behaviour among university students in Cyprus. The student survey covers 881 Cypriot students, aged mostly 18-24, across the five biggest universities in Cyprus. The financial knowledge scale used in the survey measures the understanding of basic concepts including interest rates, inflation, risk and diversification. Results show that 6.24% of students answered all questions correctly, with only 36.9% having a good financial knowledge proficiency level (answering at least 4 correct responses out of 6). While socio-demographic characteristics and students' soft skills and traits distinguish high financial knowledge students, strikingly, parental background and parental advice does not seem to play an important role for high financial knowledge. Financial knowledge is also seen to have a distinct channel of influence on students' understanding of managing their credit card debt and students' ability to deter themselves from fraudulent investments.
Introduction
In an era of financial digitalization, individuals even at a very young age begin being financially active citizens in the economy. The World Bank's 2014 Global Findex survey documents that a large proportion of young people aged 15-24 globally are actively engaged in making payments using the internet or making transactions using mobile phones (van Oudheusden, 2015) . The Organisation for Economic Co-operation and Development (OECD) Programme for International Student Assessment (PISA) 2015 reports that around 64% of 15-year old students sampled globally are engaged in some form of employment, earning money from formal or informal work activities. The PISA programme correlates their financial literacy scores with whether they hold bank accounts and finds that a large proportion of students who hold bank accounts do not even reach the minimum threshold of the desired financial literacy proficiency level (OECD, 2017b) . They are thus exposed to the risks associated with making financial mistakes. This also makes them vulnerable to financial fraud and mismanagement of their resources. As popularly referred to in the business world, 'you pay for what you don't know' can become a reality for students who do not understand the basic principles of financial literacy. It is therefore of policy interest to understand whether young people have financial capability and understanding of the financial world.
The OECD defines financial knowledge in terms of the understanding of financial concepts and risks that would provide the skills and motivation to make effective financial decisions (OECD, 2016) . Previous studies find that knowledge of financial concepts along with the skills to use them is the cornerstone to making sound decisions, which are directly linked to the long-term financial well-being of citizens, and this knowledge makes consumers less vulnerable to being exploited or deceived (Campbell et al., 2011; Lusardi and Mitchell, 2011; Deevy et al., 2012; de Bassa Scheresberg, 2013; Balloch et al., 2015) . In recent years, financial knowledge among young people has become a priority in the national strategies of many countries due to several reasons. First, since the rapid financial digitalization, there is a pressing need to protect young people and vulnerable groups from being prime targets for financial fraud. Second, there can be serious negative externalities from ill-formed financial decisions, affecting not only the students themselves, but also their families and the broader well-being of the economy. Third, young people are the future of a nation and sound decisions on financial matters will have positive externalities to wealth creation during the course of their lives, thereby enabling them to fulfil long-term goals such as attaining higher education, climbing up the property ladder and contributing towards their pension financing (Jorgensen and Savla, 2010; Lusardi et al., 2010; OECD, 2016 OECD, , 2017b .
Many studies have been conducted to identify the determinants of financial literacy using survey data. Lusardi and Mitchell (2011) focus on various countries of the world, Chen and Volpe (1998) and Lusardi et al., (2010) concentrate on the US, Ergün (2018) on European countries, with Sarigül (2014) taking the case of Turkey as the focus and Philippas and Tzora (2018) the case of Greece. The empirical evidence suggests that there are differences in the level of financial knowledge across countries; however, there is a consensus that financial illiteracy is common even in countries with strong markets and high levels of schooling (Lusardi and Mitchell, 2011; Demirguc-Kunt et al., 2015; Ergün, 2018) . The results of a global survey conducted by Standard and Poor's Rating Services show that only 33% of the world's population is financially literate, whereas this percentage increases to 50% for European countries (Demirguc-Kunt et al., 2015) . The OECD (2017a) report on financial literacy reaches a similar conclusion: fewer than half the adults of the G20 countries are financially literate and the report suggests that national strategies must be adopted to expand the level of financial knowledge. Despite the differences in the levels of financial knowledge across countries, the empirical literature finds that males, students taking a Business or Finance course or students whose parents have high income have a higher probability of being financially knowledgeable.
This study contributes to the existing knowledge-base in two distinct ways. First, we examine the survey results for financial literacy among domestic students at universities in Cyprus and report, for the first time, their financial aptitude and behaviour. The survey is the first attempt to understand financial literacy among domestic students in Cyprus and aims to inform policy makers on devising appropriate interventions based on the models studied in the literature. Further, the research findings will form the 'pilot' evidence, informing the government agencies, who are keen to promote financial literacy and financial inclusion in the country, especially for young people. Second, the study sets out to study the implications of financial knowledge for students' ability to manage debt and investments. While previous literature alludes to the benefits of financial knowledge in terms of prudent financial behaviour, we contribute to this literature by examining the relationship between financial knowledge levels and (i) students' understanding of managing credit card debt and (ii) students' abstinence from investing their money in fraudulent Ponzi schemes.
The survey was conducted with the aim of measuring the level of financial knowledge among Cypriot students of basic financial concepts related to simple interest and compound interest calculations, understanding of inflation, consequences of inflation, risk-return relationships, and the benefits of risk diversification. These dimensions have been shown to be important in measuring levels of financial knowledge in previous studies, follow the scales used by Lusardi and Mitchell (2011) and the OECD (2018) toolkit for measuring financial literacy. The survey questions utilized and the choices of responses are provided in Table A1 of the Appendix. To summarize, the research study reveals low levels of financial knowledge among undergraduate university students in Cyprus, with freshman students showing lower levels of financial knowledge. Various socio-demographic factors, skills and traits play a significant role in explaining university students' financial knowledge, including gender, subject disciplines, income and soft skills; strikingly, parents' characteristics do not play an important role. Further, the study reveals that financial knowledge has a distinct channel of influence on students' understanding of managing credit card debt and students' ability to deter themselves from fraudulent investments or Ponzi schemes. Financial knowledge is observed to be the most significant factor of influence in explaining university students' financial behaviour, above various socio-demographics, skills and traits.
Overall, the findings of this study are in the spirit of other recent papers, such as that of Behrman et al. (2012) who find that improved financial literacy can make a significant difference for financial behaviour, above and beyond regular schooling. In this regard, this study reports critical evidence that could inform the Cyprus Ministry of Education and Culture and other policy stakeholders, while considering new initiatives for financial education.
Previous evidence in Cyprus
Investigating levels of financial knowledge in Cyprus given the recent financial crises is of extreme importance to policy-makers in the country. The Cyprus economy experienced turbulent times in 2008 with the global financial crisis and then faced the banking crisis between 2012 and 2014. Excessive lending and borrowing and overly problematic loans are some of the underlying characteristics of the financial and banking situations in Cyprus that contributed to the crisis (Clerides, 2014). These conditions are usually symptomatic of low levels of financially literacy, and thus enhancing financial knowledge within the economy can help mitigate such problems, with the population being more financially informed and making sound investments.
Contrary to the range and depth of studies already conducted in many developed countries, a similar effort is not observed in the case of Cyprus. There exist two prior surveys providing rudimentary evidence for Cyprus. First, a survey was conducted in 2010 by the Cyprus Securities and Exchange Commission. It covered citizens over 22 years old and only focuses on general knowledge and information issues related to the capital market, investments in securities and investment products. It is worth mentioning that the primary goal of the Securities and Exchange Commission's investigation was not the quantitative measurements of the financial literacy of the participants, but rather identifying the level of awareness and knowledge of participants on matters relating to the Securities and Exchange Commission's agenda. Second, Cyprus participated in the Standard and Poor's Ratings Services global survey in 2014 reporting the financial literacy levels in Cyprus, along with the global evidence. However, an in-depth country-specific analysis of the factors influencing the levels of financial literacy, as well as a scientific approach tracing the consequences of financial literacy on people's behaviour and choices, has not been conducted in the case of Cyprus.
In this regard, the empirical findings of this study gain more merit for the following reason. Based on the OECD PISA 2015 survey assessing performances in mathematics, reading, science and problemsolving for 15-year-olds, Cypriot students scored lower than the European average and much lower than other countries with similar levels of economic performance. However, as Cyprus was not part of the OECD PISA 2015 survey on students' financial literacy, the level of Cypriot students' experience and knowledge about managing money is unknown. The overall picture remains unexplored of 15-year-olds' ability to apply their accumulated knowledge and skills to real-life situations involving financial issues and decisions. The current study is therefore the first attempt to measure the level of financial literacy among Cypriot students, in a framework of well-focused questions that are based on the recommendations and standards of the OECD and the scientific literature. Consequently, the financial literacy survey results documented in this study constitute a source of information that the government and their policy advisers could utilize while forming policies and strategizing initiatives for financial education.
Overall, given the notable lack of other empirical evidence for the case of Cyprus, undoubtedly, the results of this study could lead to significant conclusions, especially because the students who were surveyed are active citizens of the economy, whilst also being one of the most important vulnerable population segments that can be exposed to financial misconduct.
Cyprus student survey data
According to statistics released by the Department of Higher and Tertiary Education of the Ministry of Education and Culture, for the academic year 2016-2017 there were 19,301 domestic students attending Cypriot universities. Specifically, 13,463 (69.75%) were engaged in undergraduate programmes, 4,981 (25.81%) in non-doctoral postgraduate programmes and 857 (4.44%) in PhD programmes. The survey utilized in this study covers 881 domestic university students and effectively covers about 4.56% of the total population. Data were collected from the five biggest universities in Cyprus (two public and three private institutions), by using a paper-based self-administered survey instrument in the Greek language. The survey was conducted in the period April -May 2017, whereby participants were approached randomly at the university campuses and requested to participate in a crossuniversity research study of students' financial knowledge and attitudes. There were no restrictions on who could participate, though surveyors were instructed to administer the instrument: (i) only to domestic and not international students, and (ii) mostly to undergraduate students.
1 Hence, more than 94% of the surveyed students were aged between 18 and 24 and more than 97% of them were undertaking undergraduate courses.
2 The students were informed about a consent form that preceded the questionnaire, making explicit that participation was voluntary. The survey was filled out anonymously, and due to this the response rate was more than 90%. Following their consent and under the invigilation of a surveyor, participants were given the questionnaire to complete, allowing them as much time necessary, with most respondents taking approximately 20 minutes.
The questionnaire is divided into three sections. In the first section, the survey participants were asked to provide certain demographic items, such as gender, parents' education, family monthly income, type of high school, field of study at high school, field of study at the university, plans after finishing their degree, etc. Further, this section included some questions asking the students to assess their performance in maths, information technology and general knowledge, as well as their daily interaction with social media.
The second section included financial literacy questions, consisting of three recommended questions as per the OECD/INFE International Survey of Adult Financial Literacy Competencies (OECD, 2016) , as well as the 'Big Three' questions created by Lusardi and Mitchell (2011) that to date have been used in surveys for more than 20 countries. The aim of these questions is to provide an overview of the students' basic financial knowledge and skills, and to enable to create different financial literacy scores to be used in our empirical analysis. As shown in Table A1 of the Appendix, these questions relate to the following financial concepts: 'simple interest calculation' (Q1), 'compound interest calculation' (Q2), 'understanding of inflation' (Q3), 'consequences of inflation' (Q4), 'risk and return' (Q5) and 'benefits of risk diversification' (Q6). Except for Q1, which is an open response question, all the others featured multiple-choice answers including a 'Don't Know' choice to dissuade students from guessing. The second section of the questionnaire also included items to measure the risk attitude of the students, to identify the sources from which they seek financial advice and to measure what respondents know with their selfassessed financial literacy. Risk attitude is an important trait that influences an individual's investment behaviour, whilst the source of financial advice is instrumental in enabling people to make smart and informed choices of financial products. Further, the question pertaining to the self-assessed measure of financial knowledge is of great interest because economic behaviour may be affected by perceived rather than actual knowledge, so it is important to have both types of information to determine which has a stronger effect on observed behavioural patterns (Lusardi and Mitchell, 2011) .
Finally, the third section of the questionnaire captured a large set of behavioural characteristics, such as in-depth thinking, discipline in paying bills on time, time preference and optimism, which are used as control variables in our regression analysis to distinguish the effects of financial literacy from other behavioural characteristics that may interplay with the students' financial behaviours and decisions.
In terms of gender, female participants account for about 53% of the sample and male participants 47%. The vast majority of the participants (90%) joined the university after finishing a public high school, while the largest proportion of the students (29%) are freshmen. Further, only about 15% of the participants are Business majors at their university, while the rest are non-Business majors. More information about the socio-demographics of the sample can be found in Table 1 .
[Insert Table 1 about here]
Descriptive analysis
The pattern of responses to the financial knowledge questions (shown in Table A1 of the Appendix) are presented in Panel A of Table 2 , showing that students scored relatively high in two of the questions (Q1: simple interest calculation, and Q5: risk and return), whilst scored relatively low in three of the questions (Q2: compound interest calculation, Q4: consequences of inflation, and Q6: benefits of risk diversification). Further, from Panel B it can be observed that only 6.24% of the Cypriot students surveyed were able to answer all the questions correctly. When considering at least 4 correct responses out of 6 (i.e., sum-up the percentages for four, five and six correct answers), which reflects a good financial knowledge proficiency level, we find only 36.9% of the students fall into this category. Male students have a higher percentage of achieving at least 4 correct responses out of 6 as well as all correct answers compared to female students, implying that male students are more knowledgeable financially.
[Insert Table 2 about here] Going forward, the upper part of Table 3 reports statistics using two different continuous financial literacy variables (FK_SCORE_1 and FK_SCORE_2), as well as a variable featuring the student's selfassessment of financial literacy level (FK_SCORE_SELF) (detailed definitions in Table A2 of the Appendix). The results show that Cypriot students have average financial knowledge scores which are below the baseline of 50% in all three variables. Although the financial knowledge scores cannot be strictly compared across countries due to dissimilarities in survey questions and survey designs, it can be observed that the Cypriot students' average financial knowledge scores are comparatively lower than those reported in similar studies from other countries (Demirguc-Kunt et al., 2015; OECD 2016; Philippas and Tzora 2017; Ergün, 2018) .
[Insert Table 3 about here] Table 3 also depicts the summary statistics of the variables used in the regression analysis over the entire sample, the sample of highly knowledgeable students (i.e., at least 4 correct answers, FK_DUMMY = 1), and the sample of less knowledgeable students (i.e., fewer than 4 correct answers, FK_DUMMY = 0). Results show that the number of males is higher in the sample of high financial knowledge than in the sample of low financial knowledge. The number of students concentrating on STEM subjects (science, technology, engineering, and mathematics) in high school, the number of students majoring in Business at the university level, and the number of students in public universities are higher in the sample of high financial knowledge, suggesting that these characteristics play a role for high financial knowledge. Conversely, the number of freshman students is higher in the sample of low financial knowledge. The number of students with parents having high income is greater in the sample of high financial knowledge. The score of mathematical skills, information technology skills and general knowledge is higher in the sample of high financial knowledge. On the other hand, the average score for cognition in avoiding in-depth thinking and numbers is higher in the sample of low financial knowledge. The difference in the means of the two samples (high financial knowledge vs. low financial knowledge) is statistically significant for the variables mentioned above, providing evidence regarding which characteristics are associated with high levels of financial knowledge.
The Pearson and Spearman correlations between the financial knowledge scores and self-reported financial knowledge are reported in Table 4 . The financial knowledge dummy variable (FK_DUMMY) and rest scores (FK_SCORE_1 and FK_SCORE_2) are highly correlated as expected. The correlations between FK_DUMMY and self-reported financial knowledge (FK_SCORE_SELF) provide statistical evidence that students are aware of their financial knowledge capacity.
[Insert Table 4 about here]
Econometric analysis and results
This section reports results using regression analysis to estimate models of the determinants of financial literacy (Table 5) , the factors influencing the students' understanding of managing credit card debt (Table 6) , and the factors influencing their involvement in fraudulent investments (Table 7) .
More precisely, the following multivariate regression model for the determinants of financial knowledge is estimated:
where the dependent variable FK denotes the three measures of financial knowledge, namely the binary variable FK_DUMMY and the two continuous variables FK_SCORE_1 and FK_SCORE_2. Important variables explaining financial knowledge are included in the vector of explanatory variables, X k , which captures self-reported financial knowledge, students' demographic characteristics, and parents' background. All regression models are estimated with standard errors clustered across academic institutions. The analysis primarily relies on the results of the logistic results using FK_DUMMY as dependent variable. The regression results using ordinary least squares with FK_SCORE_1 and FK_SCORE_2 as dependent variables are used as a robustness check.
The regression results on the determinants of financial knowledge are displayed in Table 5 . Models (1) and (2) show the results using two different logistic regression specifications, where the dependent variable is FK_DUMMY. Models (3) and (4) show results using the ordinary least squares methodology for average financial literacy scores using respectively FK_SCORE_1 and FK_SCORE_2. In general, results show that the financial knowledge levels of female students are lower than those of males; students originating from STEM subjects at the high-school level, students from public universities and students majoring in Business at the university level tend to have higher levels of financial knowledge, while freshman students have a significantly higher propensity to have lower financial knowledge. Additionally, parental income plays a key role in explaining financially knowledgeable students; however, it is striking that background in terms of parental educational background, parental savings and parental advice does not play a role for high financial knowledge, although a graduate father seems to play a marginally significant role for high financial knowledge. In terms of evaluating the statistical significance of students' soft skills and traits, we find that students who consider themselves good in mathematics and/or general knowledge have higher financial knowledge. On the other hand, students who avoid indepth thinking tend to have lower financial knowledge, which indicates that students with high financial knowledge tend to possess high in-depth thinking skills. Self-reported financial knowledge is significantly and positively associated with the students' level of financial knowledge, suggesting that students are aware of their ability. These findings are robust to the alternative variables measuring financial knowledge in models (3) and (4).
[Insert Table 5 about here] To gain more insight about the consequences of financial literacy, the study investigates students' understanding of credit card debt and their involvement in fraudulent investments. This allows to identify whether financial knowledge plays a role for the behaviour and decision-making of students in financial matters. More specifically, the following binary regression model is employed to estimate students' behaviour:
where the dependent variable corresponds to (i) students' understanding of credit card debt and (ii) students' involvement in fraudulent investments, in different specifications. The key variable of interest is FK, which denotes the three alternative financial knowledge measures, namely FK_DUMMY, FK_SCORE_1, and FK_SCORE_2. Greater financial knowledge is expected to positively influence the students' understanding of managing credit card debt and discourage students from participating in fraudulent investments. The vector of explanatory variables Z k captures students' and parents' characteristics. Logistic regressions are estimated with standard errors clustered across academic institutions. Table 6 shows the factors that influence students' understanding of managing credit card debt. The dependent variable takes the value of 1 if the respondent correctly answers the question that relates to credit card debt shown in Panel A of Table 6 . Particularly, as shown in Panel B, financial knowledge is found to be a strong and statistically significant influencing factor for students' understanding of credit card debt. This significant result holds for all different definitions of financial knowledge. Financially knowledgeable students have a significantly greater ability to prudently manage their credit card debt than their peers, evidence that agrees with the empirical literature (Chen and Volpe, 1998; Xiao et al., 2014; Ergün, 2017) . This result remains robust to six alternative estimation techniques and after including a large set of socio-demographic factors, as well as controlling for skills and traits. Other factors that contribute to students' understanding of managing credit card debt are gender, soft skills and traits and social media use. Male students are significantly better at understanding managing credit card debt and this result remains robust to all estimations. Students with greater in-depth thinking skills and a conservative risk-taking attitude have a better understanding of credit card debt than their peers. Also, students using social media more intensely have a lower probability of understanding how to manage credit card debt. Such students may therefore be more prone to falling prey to social media pressure and envy.
[Insert Table 6 about here] Table 7 shows the factors influencing students' involvement in fraudulent investments. The dependent variable takes the value of 1 if the respondent avoided the Ponzi scheme (question description appears in Panel A of Table 7) . Particularly, as shown in Panel B, financial knowledge is the most significant and robust factor explaining university students' abstinence from engaging in fraudulent investment companies, after being approached to become members. Financially knowledgeable students have a higher propensity to decline the offer to engage in a Ponzi scheme than their peers. This relationship remains statistically significant when alternative definitions of financial knowledge are considered and remains robust with alternative estimation techniques. Other factors that contribute to students' involvement in fraudulent investments are gender, soft skills and traits and social media use. Female students are more prone than male students to be engaged by Ponzi schemes, as are students that tend to avoid in-depth thinking and students that use social media more frequently.
To summarise, the study reveals low levels of financial knowledge among undergraduate university students in Cyprus. The results broadly concur with the findings of other countries that find gender, parental income and the subject studied at university play an important role in explaining the students' level of financial knowledge (Chen and Volpe, 1998; Cole et al., 2009; Lusardi et al., 2010; Sarigül, 2014; Philippas and Tzora, 2017; Ergün, 2018) . Furthermore, financial knowledge is observed to have a distinct and statistically significant channel of influence for sound financial behaviour among students and this channel is not substituted by socio-demographic factors or various skillsets.
[Insert Table 7 about here]
Discussion and Policy Implications
This paper examines the survey results for financial literacy among domestic students at five universities in Cyprus and reports for the first time their financial aptitude and behaviour. Additionally, it investigates the implications of financial knowledge on the students' ability to manage their credit card debt and investments. The aim of the survey is to measure the level of financial knowledge among Cypriot students about basic financial concepts: simple interest and compound interest calculations, the understanding of inflation and its consequences, risk-return relationships, and the benefits of risk diversification. These dimensions have been found to be important in previous studies in the literature and follow the OECD's assessment of financial literacy of students.
The results from the empirical analysis show that male students, those in Business majors, students from public universities, students who focused on STEM subjects in high school, students whose parents have high income, and students with strong skills in mathematics, information technology and general knowledge tend to be more knowledgeable financially. On the other hand, freshman students and students that avoid situations that require in-depth thinking tend to be less knowledgeable financially. Additionally, financial knowledge is found to have a significant association with the students' understanding of managing credit card debt and their abstinence from fraudulent investments.
One striking result is that Cypriot students show comparatively low levels of financial knowledge, with only 6.24% of the sample able to answer all the questions correctly. A good financial knowledge proficiency level is regarded as being able to answer 4 out of the 6 questions correctly, and as such only 36.9% of the students in the survey can be considered financially literate. The prevalent low levels of financial literacy among Cypriot students squares rather surprisingly with the numbers in Standard and Poor's Ratings Services Global Financial Literacy Survey, which reports that only 40% of Cypriot Millennials, and only 35% of Cypriot adults, are financially literate.
In general, other European countries demonstrate higher levels of financial literacy among young people. For example, financial literacy among Millennials is 72% in Germany, 71% in Sweden, 67% in the United Kingdom, 62% in Slovenia, 56% in Greece, 51% in Malta, 50% in Croatia, 46% in France, et cetera.
3 There are at least two plausible explanations for this inferior financial literacy performance of Cypriot students. First, the students don't receive proper and sufficient financial education during schooling, hence they enter university without possessing essential financial knowledge and skillsets. This claim is supported by the absence of a specialized "Personal Finance" course in the teaching curricula of the tertiary education that would have enabled the students to learn highly important finance concepts pertaining to consumer borrowing, saving and investing, planning for retirement, inflation and purchasing power, mortgage borrowing, et cetera.
Second, Cypriot students don't get enough "hands-on opportunities" on financial matters early on in life that could help them foster more awareness and valuable experience with everyday-life financial decisions. 4 This claim gains more credence by considering the results of this study, whereby tertiary education financing for the sample students is primarily shouldered by parents, either by running down their savings or taking out loans that the parents will repay (item D1 in Table 1 ). In contrast, students in other countries take out personal study loans and are responsible for the repayment. In many instances parental responsibility in Cyprus goes beyond financing and repayment of the loans to the disbursement of money. For example, the results of this study also show that Cypriot students heavily rely on their parents' advice when managing their everyday-life financial matters (item D3 in Table 1 ) and thus parents' financial (il)literacy also plays an important role. All in all, it seems that students are left with little, if any, control in making important money and budgeting decisions, which impairs their financial literacy.
The findings of this study stress the need for imminent reforms to tertiary education by introducing appropriate levels of financial education and training in the teaching curricula. Such a policy change is strongly supported by the results indicating that freshman students particularly possess lower levels of financial knowledge. In this vein, the learning objectives of various degree programmes should include the development of financial skills and financial knowledge through practical applications of "Personal Finance" topics. Such training and skillsets will enable students to cultivate appropriate attitudes towards financial behaviour and to be able to make sound financial decisions to benefit their long-term well-being.
More broadly, as financial illiteracy among students has wider negative externalities also affecting the country's socio-economic dynamics, this study's findings likewise signal the need for implementing policy steps to educate the wider citizens by offering carefully designed financial literacy courses to the various population segments. Such initiatives can be systematically implemented by developing a national strategy for financial education and establishing a national agency with a specific mandate for enhancing financial literacy within the country. Although appropriate financial literacy is of key importance, such policy initiatives must also be supported by establishing an independent financial conduct agency, who will advise and safeguard the interest of the citizens.
While the results from the university student survey act as a pilot study in understanding the financial literacy levels in Cyprus, they are limited in drawing broader conclusions for the entire population. Therefore, a nationally representative household survey carried out as a policy step will allow for a comprehensive assessment of the level of financial knowledge in Cyprus. The outcome of such a survey will enable policy makers and social planners to identify the priority areas/population segments and initiate programmes for enhancing the financial capability of the country. The nationally representative survey results will also enable the country to benchmark its policy initiatives against other countries and coordinate its initiatives on the global front. This table presents the patterns of responses to the six financial knowledge questions tabulated across female students, male students and the entire sample. Summary statistics of the variables used in the regression analysis. Columns (1) and (2) report the mean and standard deviation (S.D.) of the variables for the entire sample. Columns (3) and (4) report the mean and standard deviation of the variables for the subsample of students who answered at least four questions correctly (FK_DUMMY = 1), whereas columns (5) and (6) report the mean and standard deviation of the variables for the subsample of students who answered fewer than four questions correctly (FK_DUMMY = 0). Column (7) reports the t-statistics testing the difference of means between columns (3) and (5). All the variables are defined in Logistic and OLS regression results of factors influencing students' financial knowledge. The dependent variable in models (1) and (2) takes the value of 1 if the student correctly answers 4 or more questions, and 0 otherwise. The dependent variable in model (3) is the average score from the student responses, wherein each correct answer takes a score of 1, while all other answers take a score of 0. The dependent variable in model (4) is the average score from the student responses, wherein each correct answer takes a score of 1, each wrong answer takes a score of -1 and responses of "Don't Know" or "Refuse to Answer" take a score of 0. All the variables are defined in Table A2 of the Appendix. Model (1) reports results from a logistic regression with clustered standard errors across the academic institutions, whilst model (2) reports results from a logistic regression with random intercepts across the academic institutions. Models (3) and (4) report OLS regression results with clustered standard errors across the academic institutions. A constant term is always included in the regressions. Standard errors are displayed in parentheses. Critical values for models (1), (3) and (4) The average score from the student responses, whereby each correct answer takes a score of 1, whilst all other answers take a score of 0.
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